Student Name

Hsuei Liao

Curriculum Guide

Dr. Jamal Cooks

Professor of Secondary Education

Submitted in partial satisfaction of

the requirements for the subject of 

SED 720

LITERACIES ACROSS CONTENT AREAS

in

DEPARTMENT OF SECONDARY EDUCATION

at

CALIFORNIA STATE UNIVERSITY, SAN FRANCISCO

FALL

2003

I) CURRENT RESEARCH

1) “Vocabulary Development:  Teaching vs. Testing”

URL:  http://www.ncte.org/pubs/journals/ej/articles/108822.htm

Summary:  

Connection to Literacy:  
Significance:  

2)  “Language Matters:  Grammar as a Tool in the Teaching of Literature”

URL:  http://www.ncte.org/pubs/journals/ej/articles/108872.htm

Summary:  This article argues that teachers need to work their pupils more often, direct them in conjecturing, interacting, and molding new information to fit with what their prior learned knowledge—the linguistic process which give guided practice in figuring out how new words com into a language and how old words acquire new meanings.
Connection to Literacy:  In reading, teachers should advise students to use the context to figure out the meaning of a word in order to promote students to relate words to the real world; therefore, they are better able to understand some of the things about English that on the face value seem hard to understand.
Significance:  Because students learn several meanings of a given word better in groups, students need to interact with other speakers and hear pronunciations and intonations, a process that illustrates the fact that a dictionary does not have to help students understand language as a social phenomenon, not an isolated one.

3)  “The Stylish Semicolon:  Teaching Punctuation as Rhetorical Choice”

URL:  http://www.ncte.org/pubs/journals/ej/articles/108860.htm

Summary:  To help students become better readers and writers, teachers should create reading and writing activities focusing on how words work through grammar, punctuation, mechanics, and usage—all of which are the foundation of communication.  This article argues that teachers should include playful methods that teach students the basis of communication without their noticing it’s the basis of communication but as a matter of style.  For example, when teachers teach the use semicolons, they should including playful activities to introduce the use of semicolons to connect closely related independent clauses, to bind independent clauses joined by conjunctive adverbs or transitional phrases, and to divide items in a series containing other punctuation.
Connection to Literacy:  Punctuation helps students become better readers and writers, for understanding how to punctuate as matters of style and rhetorical choice will help students understand the power of words; specifically, words present language in action and represent the backbone of language.
Significance:  Punctuation and words help readers shape and make sense of the world, express thoughts and ideas, connect speakers and writers to their audiences and enable these audiences to respond.

4)  “How to Teach Grammar, Analytical Thinking, and Writing:  A Method That Works”

URL:  http://www.ncte.org/pubs/journals/ej/articles/108854.htm

Summary:  This article argues that teachers need to provide a methodology, a reading system that promote fluency in reading; precisely, this fluency in reading requires teachers to present direct grammar instruction to equip students with the instrument and insights, a must have approach to help students become proficient readers and writers; more precisely, teachers must device a sequenced approach to grammar instruction that is designed to build students’ competence in reading and writing.

Connection to Literacy:  To promote literacy, teachers should present instructions more closely parallel the tasks students face when composing and reading by including practice in analyzing relationships between words, phrases, clauses, sentences, paragraphs, sections, and the work as a whole; teachers should strengthen students’ understanding of these relationships through extensive reading, writing, and informed revising throughout a twelve-year long compulsory education.
Significance:  When showing students how to read more proficiently, teachers should show students how to analyze concepts and find relationships between ideas to further help students become better writers; in essence, students become proficient readers through the thought process of seeing how a word, phrase, clause, sentence, or paragraph are joined together in a coherent matter. 
5)  “Bridging the Grammar Gap:  An Interdisciplinary Approach”

URL:  http://www.ncte.org/pubs/journals/ej/articles/108852.htm

Summary:  To endorse critical reading, teachers should include direct instruction in grammar from English language arts and foreign languages; for example, teachers should work together in teaching the same concept, such as subjunctive, in both English and foreign language classes to enable students see the key elements of how language works; also, introducing active or passive voice helps students recognize the powerful tool writers use to capture reader’s point of view.  Thus, teachers should align vocabulary and coordinate the timing of when to discuss same grammar concepts in both English and foreign language classes.
Connection to Literacy:  To help students read, write, and speak more effectively, teachers should create thematic units to build shared vocabularies and common goals; in other words, the approach should center around the microscopic level of language use to help students better understand how language functions in a particular text with the help of rules and terms.
Significance:  Students become better readers through the straightforward approach of simply showing how language works because they are able to demystify meaning in what they saw as confusing historical English literature after they have understood the essence, the author’s use of the particular grammar concept in both English and foreign language classes.
II) LESSON PLAN CRITIQUES

1)

URL:  http://yn.la.ca.us/cec/ceclang/ceclang.10.txt/Like the Back of my Hand

SUMMARY:  This lesson plan features fun activities that consist of trivial questions to create a cheerful mood in the classroom when students are worn out on the daily routine and studying.  The questions designed for students to answer are meant to poke at the funny bone so that the class can laugh and refresh at the same time.  

POSITIVE ASPECTS:  The activities in this lesson plan promote different way of learning and are well thought out to fit all levels 7th-12th.  I recommend this lesson plan to other teachers who are simply looking for a few minutes fun activity to amuse students.  
DEVELOPMENT AREAS:  This lesson is not meant to engage students in academics of any sort, nor is it meant to meet state content standards.

ADAPTING:  I would divide students in two big groups to write four to five phrases of various kinds.  The opposing groups would select the best two to share their fun free writing.  This way, the phrases do not get monotonous at the end of a fifteen-minute transitional activity

2)

URL:  http://yn.la.ca.us/cec/ceclang/ceclang.66.txt/Introduction to American Literature

SUMMARY:  This lesson plan captures students’ attention with motivate activities and materials about some early American literature.  They get experience freedom and liberty my imagining life styles of the early Americans and compare and contrast that level of liberty and freedom with the popular culture with the help of a world-renowned singer, Whitney Houston.  This lesson plan effectively employs popular culture to enable students to experience the present and the past.

POSITIVE ASPECTS:  The songs of the Star Spangled Banner sung by Whitney Houston, Poster of Whitney,  Lyrics of the National Anthem will for sure set the mood of the class for a strong discussion on freedom of the early Americans and that of todays. 

Also, dividing students into small groups to further discuss how to implement the song to better fit current population will help students develop critical think skills as they provide unique examples to the class.

DEVELOPMENT AREAS:  I wish the assessment aspect is more specific about how to evaluate students learning.  Without a written activity to get students write down what they have learned will be difficult to know whether or not they in fact have learned.  Simply observing students interacting in group discussions is not a good way to evaluate.

ADAPTING:   I would employ this lesson plan with a more specific assessment to measure student progress.  Certainly, I would allow a ten-to twelve-minute writing response to be turned in at the end of the class, so I can go over the writing prompt to evaluate their learning.

3)

URL:  http://yn.la.ca.us/cec/ceclang/ceclang.80.txt/Write? No Way!

SUMMARY:  The central focus of this lesson plan is to introduce students to a

discovery of right brain-left brain differences first, then invites them to break down some of their self-criticism enough to try writing again.  At the end of the class session, students will be mindful of what happens, the very thought of "having to write" is threatening.  Hopefully, they will be able to reduce their anxieties about returning to writing and not be bogged down in having to "get it right."   

POSITIVE ASPECTS:  The lesson plan includes neat mini-worksheets to help student understand how the scientific of left-brained and right-brained rationales are formulated and to help students learn the various concepts of lesson self-critical mentality.  It is okay if one does not always get it, for everyone’s learning style differs widely depending on which domain of the brain is more active.

DEVELOPMENT AREAS:  I find the activity more time consuming than it is worth doing within an hour.  For example, when each small group participate in the hand-held mirror, pencil, and papers with a printed design, a device which requires students to form parallel lines (spaced approximately 3/4 inch apart) which form a modified rectangle, students will easily get out of line and get into a chaotic situation.  Not only might they get hurt from jogging around the classroom, but also they might themselves if they fall while holding the mirror.  If I were the instructor, I would redesign a safer activity to prevent accidents.  

ADAPTING:  I would use the quick multiple choice quiz filled with items designed to sort out those  who tend to be more left-brained or more right-brained in their learning style.   This test will help students understand their own strength or weakness when learning activities that are either left-brained or right-brained oriented learning

4)

URL:  http://yn.la.ca.us/cec/ceclang/ceclang.23.txt/Literature Review

SUMMARY:  Review a literary work or unit before an exam emphasizes the need to help students understand in advance that a knowledge question simply involves recalling a fact from the literature.  From an interpretation question, students will learn some insights involving expanding the facts and explanations.  When they approach a judgment question, they will learn that an opinion is supported by evidence from the story.  The literature this lesson plan uses is "To Kill a Mockingbird".  

POSITIVE ASPECTS:  The open questions which begins with these words—what, why, when, how, and where—promotes critical thinking as students attempt to answer these open questions in the literary exam.  Since there is no right or wrong answers when students answer the opens questions to get at the deeper meanings of the reading a novel filled with philosophical reasoning.

DEVELOPMENT AREAS:  Similar sample questions about the novel exam should be handed out to students the day before, so they can at least study the nature of the exam and be better prepared for an in-depth analysis of the novel. 

ADAPTING:  I would employ similar questions from this lesson plan for plays, short stories, and other units in the future.  

5)

URL:  http://yn.la.ca.us/cec/ceclang/ceclang.65.txt/Symbols of Language

SUMMARY:  The lesson plan contains activities to develop an understanding of high abstract symbolism in English literature.  Specifically, this lesson plan shows students how written languages are established to translate symbols in society among other usages.  Students will learn to that every society creates communication, written language is a form of communication and creates meaningful symbols, and each society agrees upon its common symbols.

POSITIVE ASPECTS:  Each student will experience the way symbols are created through language.  They get to take paper and pencil and create a message of their own and get to volunteer and share with the class the symbols and message they have written.

DEVELOPMENT AREAS:  For grade 6 and 7 students, the language described needs to be at their level.  For the most part, this lesson plan with the sophisticated language is more suited for grades 9 through 12 to be able to Identify the symbols of English language, to understand that all written languages are sets of symbols, and to create his or her own set of symbols and message.

ADAPTING:  I would borrow this lesson plan’s activities for my high school students who are more sophisticated readers and abstract thinkers.  At the senior high school level, students are mentally more developed to take on metaphysical analysis using symbols.

III) LESSON PLANS

1st LESSON PLAN Title:  Falling in Love (Popular Culture In America)

	TESA:
	1      2      3      4       5       6       7       8       9       10       11       12       13       14       15

	Standard:
	1.1, Writing 1.1, Speaking 1.1 

	Date:
	December 1, 2003

	Note:
	Because this class is talkative, divide the class into small groups for discussion to limit too much talking.

Photocopy 35 sets of coordinating conjunction handouts and homework.

	Grade:
	ELL 9-10

	Objective:
	The purpose of the learning experience will enable students to read, write, and express ideas relative to the concept ‘madly in Love in popular culture America.’


	
	

	Materials:
	Textbook:  The Chicken Smells Good, lesson entitled, “Madly in Love” (Pages 14 – 17)

Handouts:  Practice using coordinating conjunction ‘and.’

	Procedure:
	

	Anticipatory 2 min.
	Free write:  Question:  What brings to your mind when you see this image (of a red, red rose)?



	Transition 3 min.
	- Whole class activity:  Ss brainstorm ideas and connect ideas to the concept ‘madly in love’:  Head-over-heels, dating, chaperon, etc.



	 Instruction

15 min.

15 min. 
	Present Page 14-15:  Word Preview, 1-17 and Preview Questions, 

Activity 1 (Page 14):  Students are divided into eight groups (4-5 students in each group).  

  -Do:  assign two words for each group to make a new sentence similar to the example on p. 14.

    T:  1. ‘attractive’ means pretty.  “Carmen is very attractive.”   2. ‘besides’ . . .  

        Group 1, make new sentences for both words ‘attractive’ and ‘besides’

    1 S from each group reads the assigned 2 words, the sentence on 14, and the new sentences.  

  - Don’t do: do not read the 2 words and the sentence on 14 without reading your new sentences.

Activity 2 (Page 15 including questions 1-3, P. 17):  Whole Class 

  -Do:  At random assign 1 of 3 questions to each student to answer.  Repeat this process 3 – 4 times.

    T:  S1, How many brothers and sisters do you have?

    S1: “I have _ brothers and _ sisters.“  “I don’t have any. . . “

  - Don’t do:  “I no have. . . “

  -Do:  Read the short story.  “Kathy is a nurse . . .”

   T: I will read once.

   SS:  Whole class will read another.



	Assessment:

Transition 3 min.
	Whole class activity:  Asks questions relative to “Madly in Love” (ideas from brainstorm & P. 18, Q.4-8)

T:  In your country, are you allowed to date?  S:  Ans. . . . 

T:  In some countries, young people are required to have a chaperon when they date?  What about

yours?  S:  Ans. . . .

 

	Instruction 12 min.
	Present coordinating conjunction ‘and.’

Do:  Model no. 1 e.g. “Who is in love with whom in this short story?

                         ans: “Kathy Ann Johnson is madly in love with Bob, and Bob Anthony

                         Smith is madly in love with Kathy.”

Don’t do:  e.g. “Kathy Ann Johnson is in love. And Bob Anthony Smith is in love.” 

	Homework:
	Finish the handout on coordinating conjunction ‘and’—mini-lesson.

	Literacy   Aspect
	This selection includes lessons on popular culture’s ideal romance.  The modern American’s perception of falling in love, of every individual’s entitlement to engage in romance, of the aesthetics imposed by popular culture.


Outcome
Teacher will reflect on the event of the session and make improvements in designing 

                          future lesson plans.
	


2nd Lesson Plan Title:  Marriage

	TESA:
	1      2      3      4       5       6       7       8       9       10       11      12       13       14      15

	Standard:
	Reading 1.1, Writing 1.1, Speaking 1.1 

	Date:
	December 2, 2003

	Note:
	Because this class is talkative, divide the class into small groups for discussion to limit too much talking.

Photocopy 35 handouts on grammar mini-lesson.

	Grade:
	ELL 9 – 10

	Topic:
	Marriage

	Objective:
	The purpose of the learning experience will enable students to read, write, and express ideas relative to the concept of ‘trusting your spouse’.


	Materials:
	Textbook--The Chicken Smells Good, lesson entitled, ‘Promises, Promises‘ (P18–22)

Handouts:  Practice using coordinating conjunction ‘and’

	Procedure:
	

	Anticipatory 2 min.
	Free write:  Question:  What brings to your mind when you see this image (of liqueur/beer)?



	Transition 3 min.
	- Whole class activity:  Ss brainstorm to connect other ideas to the concept of ‘trusting your spouse/alcoholic.’


	 Instruction

15 min.

15 min. 
	Present Page 18-22:  Word Preview, 1-17 and Preview Questions, 

Activity 1 (Page 18):  Students are divided into eight groups (4-5 students per group).  

  -Do:  assign two words for each group to make a new sentence similar to the example on p. 14.

    T:  1. ‘attractive’ means pretty.  “Carmen is very attractive.”   2. ‘besides’ . . .  

        Group 1, make new sentences for both words ‘attractive’ and ‘besides’

    1 S from each group reads the assigned 2 words, the sentence on 22, and the new sentences.  

  - Don’t do: do not read the 2 words and the sentence on 22 without reading your new sentences.

Activity 2 (Page 15 including questions 1-3, P. 17):  Whole Class 

  -Do:  At random assign 1 of 3 questions to each student to answer.  Repeat this process 3 – 4 times.

    T:  S1, How does a person feel the day after he or she had too much to drink?

    S1: “A person feels . . . “

  - Don’t do:  “I no have. . . “

  -Do:  Read the short story.  “After work on Friday, Bob . . .”

   T: I will read once.

   SS:  Whole class will read another.



	Assessment:

Transition 3 min.
	Whole class activity:  Evaluat4e understanding of short story on marriage by asking questions relative to “Madly in Love” (ideas from brainstorm & P. 18, Q.4-8)

T:  In your country, what is the legal age for alcohol consumption?  S:  Ans. . . . 

T:  In some countries, young people have not restrictions.  Can you have alcohol in high school?

S:  Ans. . . . 

	Instruction 12 min.
	Present coordinating conjunction ‘and.’

Do:  Model no. 1-2. e.g. “Who is in love with whom in this short story?

                               ans: “Kathy is madly in love with Bob, and Bob is madly in love 

                               with Kathy.”

Don’t do:  e.g. “Kathy and Bob are in love.

	Homework:
	Finish the grammar handout (mini-lesson)

	Literacy Aspect


	The selections for this lesson include a widening breath of popular culture’s dating, courting, and other social events before marriage.  This lesson also extends into the social realms of what is acceptable and unacceptable about premarital life in general.


OUTCOMES:  Teacher will reflect on the event of the class session and make 



      improvements in future lesson plans.
3rd LESSON PLAN Title: Food and Work

	TESA:
	1     2      3      4       5       6      7      8       9      10       11      12        13       14       15

	Standard:
	Reading 1.1, Writing 1.1, Speaking 1.1 

	Date:
	December 3, 2003

	Note:
	Because this class is talkative, divide the class into small groups for discussion to limit too much talking.

Photocopy 35 handouts.

	Grade:
	ELL  9-10

	
	

	Objective:
	The purpose of the learning experience will enable students to read, write, and express ideas relative to these concepts ‘food and work.’


	Materials:
	Textbook: The Chicken Smells Good, lesson entitled, “The Chicken Smell Good” (Pp 28-37).

Handouts:  Practice using coordinating conjunction ‘and.’

	Procedure:
	

	Anticipatory 2 min.
	Free write:  Question:  What brings to your mind when you see this image (of working people trying to cook wholesome meals)?



	Transition 3 min.
	- Whole class activity:  Ss brainstorm to connect other ideas to these concepts ‘wholesome meals, nutrition, etc.



	 Instruction

15 min.

15 min. 
	Present Page 28-29:  Word Preview, 1-12 and Preview Questions, 

Activity 1 (Page 28):  Students pair up to complete word preview.  

  -Do:  assign two words for each group to make a new sentence similar to the example on page 28.

    T:  1. ‘be back’ means to return. Make and new sentence for assigned word:  “Do you like

              chicken or rice?’  

        Each pair, make new sentences for assigned word.

Activity 2 (Page 25 -27):  Whole Class 

  -Do:  At random assign 1 of 3 questions to each student to answer.  

    T:  S1, How to you like to prepare a plate of chicken?”

    S1: “I like or don’t like . . . “

  - Don’t do:  “I no like. . . “

  -Do:  Select pairs to read the short dialogue.  “What are we having for dinner?”



	Assessment:

Transition 3 min.
	

	Instruction 12 min.
	Present coordinating conjunction ‘and.’

Do:  Model no. 1-2. e.g. “Are you hungry”?

                               ans: “Yes, I am . . . or No, I am not . . .”

Don’t do:  e.g. “Yes, I am not . . Or No, I am . . .”

	Homework:
	Finish the handout on coordinating conjunction ‘or’ – a mini-lesson

	Literacy Aspect
	This selection includes the lesson on popular culture’s eating habits.  The lesson examines how working parents tend to raise their children with an array of processed foods whereas a nonworking parent tends to raise the children with more wholesome meals.  Children of popular culture in general believe in consuming processed goods because the culture of today exists in a mode of fast-past life—time is of the essence.


OUTCOMES:  Teacher will reflect on the event of the class session and make 

                            improvements in future lesson plans.
4th LESSON PLAN Title: No Kiss This Morning?

	TESA:
	1     2      3      4       5       6      7      8       9      10       11      12        13       14       15

	Standard:
	Reading 1.1, Writing 1.1, Speaking 1.1 

	Date:
	December 4, 2003

	Note:
	Because this class is talkative, divide the class into small groups for discussion to limit too much talking.

Photocopy 35 handouts.

	Grade:
	ELL  9-10

	
	

	Objective:
	The purpose of the learning experience will enable students to read, write, and express ideas relative to these concepts ‘the life style of newly wed couples in popular culture.’


	Materials:
	Textbook: The Chicken Smells Good, lesson entitled, “No Kiss This Morning?” (Pp 112-115).

Handouts:  Practice using coordinating conjunction ‘and.’

	Procedure:
	

	Anticipatory 2 min.
	Free write:  Question:  What brings to your mind when you see this image (a newly wed couple)?



	Transition 3 min.
	- Whole class activity:  Ss brainstorm to connect other ideas to these concepts ‘apartment life style of newly wed couple’:  new furniture, etc.



	 Instruction

15 min.

15 min. 
	Present Page 112-15:  Word Preview, 1-3 and Preview Questions, 

Activity 1 (Page 112):  Students pair up to complete word preview.  

  -Do:  assign two words for each group to make a new sentence similar to the example on page 112.

    T:  1. ‘as. . . as’ the same degree as. Make and new sentence for assigned word:  “’  

        Each pair, make new sentences for assigned word.

Activity 2 (Page 113):  Whole Class 

  -Do:  At random assign 1 of 3 questions to each student to answer.  

    T:  S1, Do you know people who always seem to forged where they put things? . . . ?

    S1: “I know/don’t know . . . “

  - Don’t do:  “I no know. . . “

  -Do:  Select pairs to read the short dialogue.  “It’s getting late, Jeff . . .”



	Assessment:

Transition 3 min.
	

	Instruction 12 min.
	Present subjunctive ‘before’

Do:  Model no. 1-2. e.g. “Where is Jeff’s new brown shirt”?

                               ans: “Jeff’s new brown shirt is . . .”

Don’t do:  e.g. “Jeff’s new brown shirts no is. . . “

	Homework:
	Finish the handout on subjunctive ‘before’ – mini-lesson

	Literacy Aspect
	This selection includes the lesson on popular culture’s newly wed couple’s life style.  The lesson encourages students to explore what it means to be newly wed couple, what are the pros and cons of such a coexistence, how is cohabiting differ from single life style.


OUTCOMES:  Teacher will reflect on the event of the class session and make 

                            improvements in future lesson plans.
5th Lesson Plan Title:  Kiss This Morning?

	TESA:
	1     2      3      4       5       6      7      8       9      10       11      12        13       14       15

	Standard:
	Reading 1.1, Writing 1.1, Speaking 1.1 

	Date:
	December 5, 2003

	Note:
	Because this class is talkative, divide the class into small groups for discussion to limit too much talking.

Photocopy 35 handouts mini-lesson for the grammar discussion.

	Grade:
	ELL  9-10

	
	

	Objective:
	The purpose of the learning experience will enable students to read, write, and express ideas relative to these concepts ‘food and work.’


	Materials:
	Textbook: The Chicken Smells Good, lesson entitled, “A Mouse in the Kitchen?” (Pp 116-119).

Handouts:  Practice using the subjunctive ‘after.’

	Procedure:
	

	Anticipatory 2 min.
	Free write:  Question:  What brings to your mind when you see this image (of a mouse hiding in the wall)?



	Transition 3 min.
	- Whole class activity:  Ss brainstorm to connect other ideas to these concepts ‘apartment life style with intrusions in the house’:  mouse trap, poisonous items, etc.



	 Instruction

15 min.

15 min. 
	Present Page 116-119:  Word Preview, 1-6 and Preview Questions, 

Activity 1 (Page 112):  Students pair up to complete word preview.  

  -Do:  assign two words for each group to make a new sentence similar to the example on page 112.

    T:  1. ‘argue’ means disagree. Make and new sentence for assigned word:  ‘argue’  

        Each pair will make a new sentence for the assigned word.

Activity 2 (Page 117):  Whole Class 

  -Do:  At random assign 1 of 3 questions to each student to answer.  

    T:  S1, Why are so many people afraid of mice?

    S1: “I believe mice are . . . “

  - Don’t do:  “I no believe mice are . . . “

  -Do:  Select pairs to read the short dialogue.  “Help!  Help! Dick, come here! . . .”



	Assessment:

Transition 3 min.
	

	Instruction 12 min.
	Present subjunctive ‘after’

Do:  Model no. 1-2. e.g. “Wbat problems can mice cause”?

                               ans: “Mice can cause . . .”

Don’t do:  e.g. “Mice no can cause . . . “

	Homework:
	Finish the handout on subjunctive ‘before’ – mini-lesson

	Literacy Aspect          
	This selection includes the lesson on popular culture’s hazardous apartment living conditions.  This lesson will analyze what renters need to be aware when renting; in

addition, this lesson will discuss the criteria for leasing or renting an apartment, what to look for and to avoid in signing a lease or renting agreement.


OUTCOMES:  Teacher will reflect on the event of the class session and make 

                            improvements in future lesson plans.
IV) RESOURCES

1) The Chicken Smells Good by William P. Pickett

SUMMARY:   This book features nearly fifty interesting dialogues and stories that entertain, inform, and touch emotions to help students identify with the daily realities from their struggles and problems to their progress and joys.  The features stimulate student interest and prior knowledge with questions prior to reading the dialogs and stories.

POSITIVE ASPECTS:  The dialogs and stories strengthens reading skills with an array of comprehension questions; also, the dialogs and stories are device to expand vocabulary with dialog reviews, concluding exercises, and synonym and antonym exercises; finally, the dialogs and stories increases reader fluency with stimulating discussion questions.

DEVELOPMENT AREAS: I wish this book included dialogs and stories connected to more natural science type of reading not just the day-to-day experiences.

ADAPT TO CLASSROOM:  I would use this book for my ELL students, new immigrants who need to understand the popular culture of America.

2)  Bridging English by Joseph O’Beirne Milner and Lucy Floyd Morcock Milner

SUMMARY:  This book is resourceful because it has numerous ideas useful for teaching English with many technical manual covering a wide scope of subjects taught in an English class; in addition, the book contains great ideas for teaching drama, poetry, grammar, technical writing, among others.  Moreover, this book provides enormous amounts of actual examples and explicit details; finally, this book shows the various structures of classroom configuration, curriculum component including the yearly to the day-to-day plans.
POSITIVE ASPECTS:  I prefer this book over others because of its content appears easy for any teacher of English to gloss through without difficulty.  Specifically, if I were to teach a unit on poetry, the book provides a number of exercises and techniques to teach and assess.
DEVELOPMENT AREAS:  This book targets on how to come up with good ideas for teaching English subject, a must have teaching manual which all English teachers of grades 7 to 12 cannot do without.

ADAPT TO CLASSROOM:  There are endless valuable exercises for next semester’s fifteen-week lesson plans. 

3)  Prose Style by Robert Miles, Marc Bertonasco, and William Karns

SUMMARY:  Although this book is not a magic potion, using this book judiciously to teaching will help students be a master writer of prose:  the materials in this book can enable students to develop a clear, persuasive style.
POSITIVE ASPECTS:  Students of various levels will become serious prose writers with the help of this book.
DEVELOPMENT AREAS:  I wish this book would include a wide range of punctuation useful for writing long sentences to avoid complications when teachers need to show the different techniques of punctuation marks.

ADAPT TO CLASSROOM:  I would use this book for all composition classes because of the excellent style, or rhetorical choice; this book offers the central issues relative to the most accepted prose writing.

4)  Questioning:  A Path to Critical Thinking by Leila Christenbury and Patricia P. Kelly
SUMMARY:   This book is a wonderful source which introduces students to develop critical thinking skills crucial for many disciplines.  This resourceful book discloses information about how to form different types of questions to encourage thinking deeply so that students will independent discover their own ideas to eventually improve their comprehending content and learn more subject matter.  
POSITIVE ASPECTS:  This book covers the questioning hierarchies that include scale of importance or categorical schema of question types.  Specifically, these hierarchies are perceived as descriptions of cognitive process to guide students to new information and solution; in effect, students will be able to solve complex problems as they read.
DEVELOPMENT AREAS:  I find the book to be resourceful in many ways; however, one area I wish the book would cover is how to development open questions in teaching metaphysical poetry. 

ADAPT TO CLASSROOM:  I would use this book in my literary and poetry classes.  The variety of questions—white, shaded, and dense—emphasizes resolutions at the many levels including the text, the reader, and the world and other literature.  In the end, students can develop to be habitual readers and problem solvers. 

5) Inside Out by Dan Kirby, Tom Liner, and Ruth Vinz

SUMMARY:  This book represents the best new book about teaching writing.  Many authors in the field embrace this book for the teacher’s role has changed.  Experts in the field agree that this book models the behaviors of a writer and contains exciting strategies and activities to teaching effectively in composition, free writing, journal entries, etc.

POSITIVE ASPECTS:  This book is a practical guide for teaching writing combined with the practical ideas.  More importantly, the book informs the best in theory that produces enthusiasm for teaching shines throughout the book.
DEVELOPMENT AREAS:  I thought it would be a good idea to reveal the prose style writing strategies for more advanced writers preparing to become very serious writers of novels.

ADAPT TO CLASSROOM:  I would employ this book in my grade 9 – 12 classes because the practical ideas for teaching writing fits into the mode of thinking currently permeating throughout the secondary level.

